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CHAPTER I
INTRODUCTION TO THE PROBLEM
Purpose for the Study
The transition from childhood to adulthood is frequently a troublesome time for
students. Biological changes, combined with psychological changes, often pro
duce a difficult period of adjustment. As many students are experiencing this
"not a child anymore, but yet not an adult" period, most are asked to endure a
critical change in their educational environment.
A self-contained classroom, with one, or possibly two teachers, and familiar
classmates and surroundings is suddenly changed to a larger, unfamiliar environ
ment. Students may have six to eight teachers with as many classrooms, and
many unfamiliar faces, activities, requirements, and responsibilities.
In order to assist students in this transition, this researcher believed that
identifying the fears students had as they entered junior high school would assist
educators in planning and providing appropriate programs to respond to and,
hopefully, to ease students' anxieties.
Problem Statement.
The purpose of this study was to identify the fears of students entering
junior high school.
Assumptions
In order to carry out this study a Likert-style questionnaire was developed to
identify students' fears. This researcher assumed that ail students would hon
estly answer the questionnaire.
1

Limitations

One limitation of this study was the inability of the researcher to survey stu
dents from different population areas. Students from approximately four elemen
tary schools in a small city of thirty-five thousand were used.
Another limitation of this study was the lack of information about students'
socio-economic backgrounds and intelligence scores, which, according to litera
ture, may influence their fears.

Definition of Terms

Junior high school was a school comprised of seventh and eighth grade stu
dents from five feeder elementary schools.
Transition refered to the movement of students from self-contained class
rooms to a larger school with different teachers for each subject.
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CHAPTER 2
REVIEW OF LITERATURE
A review of literature identifying the factors affecting the student entering
junior high school is presented here. Those factors fall into physical, societal,
and emotional categories.
Factors Affecting the Student Entering Junior High School
"Adolescence is basically a time when the individual battles for recognition of
his adulthood, and yet at the same time desires unconsciously to remain a child."
(Marlow, 1969) Physical changes take place. Growth spurts continue. Both
mentally and physically the child is becoming an adult.
The young adolescent must adapt to the internal and external changes in his/
her body. In elementary school there was little difference physically in the chil
dren. However, in junior high some students may have mature bodies. The child
who reaches physical maturity early may be the butt of jokes or may want the
company of older students. The child may have adult feelings and urges but still
have childlike emotions. Obviously not all students make these changes at the
same time, so that various stages of physical and emotional development are
apparent in the junior high setting.
Because parents must adapt to "their baby becoming an adult," conflicts
between parent and child are common. The parent who has nurtured a son or
daughter for ten or twelve years, now must start giving up some control, allowing
the child to make a few decisions.
Societal changes have added more difficulties for the adolescent. The con
temporary child entering this period does not have the advantages of his/her
predecessor. Many modern families are not providing the stable home situations
that yesterday's youth enjoyed. The rise in divorce rates causing single-parent
families and support problems may cause insecurity and damage to the child's
self-esteem. Greater mobility of families may mean disassociation with relatives
and the changing of schools during critical periods in a child's education. Chil
dren are exposed to alcohol, drugs, smoking, weapons, violence, and sex at a
very early age. The adolescent frequently finds him/herself dealing with prob
lems without the appropriate experience or maturity.
3

Even with physical, emotional, and societal changes present at this age,
according to Simmons (1987) many researchers believe that, although some
suffer "storm and stress" during adolescence, many do not find it an unusually
difficult time. However, regardless of one's opinion about the difficulty of this
age, Simmons has found that the structure of the school attended makes a
difference in the child's adjustment to the new surroundings.

By comparing sev

enth graders in a K-8 school with those in a 7-8 school, the former seventh grad
ers had the advantage. The 7-8 school seventh graders' key attitudes toward
school became negative. "Self esteem and leadership showed a decline for girls;
participation in extracurricular activities, GPA's and mathematics achievement
scores were less high and/or changed less favorably for both genders; and levels
of victimization (being robbed, threatened, or beaten) are higher for boys." (Sim
mons, 1986)
Furthermore, ninth and tenth graders from the K-8 school continued to
outscore 7-8 students in areas of self-esteem and extracurricular activities,
showing that the 7-8 students never caught up. Apparently, a change in school
structure is more beneficial it it takes place when the child is older.
Interestingly, Simmons notes that the transition to senior high is not easier for
those who have already experienced transition once in grade seven, in other
words, the practice did not help in the second transition.
Researchers disagree about the affect of school size on adolescents, particu
larly because many large schools use team teaching which keeps groups of stu
dents together for several classes.
Another factor which affects transition is the students' ranking within his/her
class. Simmons states that children who receive negative feedback in the form
of poor grades may join with others with similar grades and form antisocial
groups. The social class from which an individual comes may also affect this
period of transition.
Coleman (in Simmons) suggests that several changes at one time (into
adolescence and into junior high) will most probably have negative effects. Par
ticularly affected are self-esteem, GPA, and extracurricular participation. There
fore, a student's ranking, social class, structure of school attended, and his/her
family situation are all factors which determine how the individual responds to the
transition from elementary school to junior high school.
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Fears of the Student Entering Junior High School
Exactly what do students entering junior high school fear? Researchers have
found that these students experience a wide range of fears. An examination of
the fears related to the students' new physical environment will be looked at first.
The size and unfamiliarity of a junior high school building causes many ele
mentary children to fear getting lost. This, of course, would lead to the fear of
being late to class causing embarrassment Remembering a combination and
successfully using a lock are hurdles for some children. (Mitman, et al, 1981)
Another related fear was taking the wrong books to class or forgetting needed
supplies that had formerly been present in the elementary classroom. (Elias and
Ubriaco, 1991)
Another category of fears is those involving peer relationships. Mitman, et al
(1981) discovered that students feared harassment by older students and peer
pressure to be involved in improper behavior. Included in that behavior would be
pressures to use alcohol, drugs, and cigarettes. Jones and Thornberg (1984)
learned that students feared being victims, for example, of theft of personal be
longings. They were also concerned about making new friends and finding it diffi
cult to see and keep relationships with previous friends. (Hirsch and Rapkin,
1987)
Another area of fear involved getting along with several teachers and being
able to understand and successfully complete the school work. Students defi
nitely feared an increase in homework and questioned their ability to finish the
work in the allotted time. Strubbe (1989) found that taking tests and thus, being
able to maintain good grades was a cause for concern among some students. In
the area of teacher relationships, some students were afraid of anonymity, that
is, they would be just a number and that teachers would not really know or care
about them.
Strategies to Help the Student Entering Junior High School
After identifying the fears of students entering junior high school, many re
searchers made suggestions about easing this transition.
Odegaard and Heath's survey of elementary students found typical fears;
adjusting to large unfamiliar buildings and several teachers, and meeting older
students. They suggested that the formation of interdisciplinary teaching teams
5

would allow several teachers who share the same students to collectively solve
problems and devise educational plans. Midgley and Urdan made a similar sug
gestion. They add that having elementary students meet their teaching team
informally before school starts would probably decrease anxieties. They ad
dressed the fear of adjusting to older students by suggesting that present junior
high students could be paired with incoming students both in the spring and in
the fall for activities such as school tours and lunches.
Dweck and Henderson (1989) believed that students who would suffer the
highest degree of anxiety in the transition to middle school could be predicted.
Their hypothesis stated that students who believed their intelligence level was
fixed (and particularly those with low confidence) would be more anxious. If they
could establish which children believed failure was due to an ability level that
couldn't be changed, and thus, had low confidence in their ability to learn, they
theorized that teaching these children that intelligence could be improved would
then raise their confidence levels. It would follow then that their anxiety levels
would decrease. In fact, Dweck and Henderson found a significant correlation
between the entity theory (fixed intelligence) students and anxiety. Interestingly,
entity- believing students with high confidence levels also appeared debilitated.
Another area to attack in smoothing the transition, according to Midgley and
Urdan, is to "emphasize learning, understanding, and problem solving and to deemphasize ability comparisons and competition." They believe that the learning
environment of middle school does not meet the needs of students who are
improving in their ability to think critically, to understand personal limitations, to
want more control over their lives, and to increasingly focus on themselves and
their peer relationships.
They suggest that from their review of research, remedial programs ("pull
out") have had negative results. These, in fact, tend to label students and, thus,
emphasize ability comparison. In addition, the authors found evidence that most
junior highAniddle schools are not challenging students academically.
The authors include a recommendation from Turning Points (Carnegie Coun
cil on Adolescent Development, 1989) which suggests an "advisor/advisee"
program in junior highs. "In theory their programs provide time and resources
that facilitate the development of a special student-teacher relationship, with
teachers serving as advocates for their' students and communicating on their
students' behalf with other teachers, administrators, and parents." Few schools
have adopted this program, and of those who have, many have not properly
6

implemented it. Support, however, is enthusiastic in schools where the program
has followed guidelines.
Midgley and Urdan, however, believe that programs to assist in transition are,
in fact, band-aid efforts. They believe that establishing a "task-focused" environ
ment in middle schools is consistent with research that students "try harder,
persist longer, are more eager for challenge, use more effective learning strate
gies, and are generally more engaged in learning" rather than when students are
in an ability-focused envrironment. Student competition may provoke lowerachieving students to develop an "I have the ability - but I just don't care" attitude
to excuse less than superior work. These researchers prefer heterogeneous
grouping and recognition for improvement.
Allan and McKean suggest an orientation program in which the junior high
counselors visited their feeder elementary schools providing an introductory slide
presentation, course selection material, and teacher expectations. The sixth
grade students attended an orientation at the junior high, and parents later met
with school officials.
When this program was evaluated, counselors learned that incoming students
still feared harassment by older students. To address this issue, older students
were involved in discussion groups in which the counselors encouraged them to
talk out their own personal adjustment frustrations, and thus established a spirit
of cooperation and caring for the younger students. School officials then
alphabetically grouped students into cross-grade reading and discussion periods
which met weekly. Having students from different grades meet together for
discussion decreased the problems and allowed students to make new friends in
other grades.
Unfounded rumors about the school were other problems which counselors
dealt with by using older students. Selected students from the junior high school
were trained as peer models and served at their former elementary schools.
These students answered elementary student questions with personal experi
ences and helped alleviate the unfounded rumors.
Evaluation by the researchers of the "sharing experiences and peer models'
programs resulted in a decreased period of adjustment for new students." (from
three months to one week)
One junior high principal (Wade, 1986) actually made a personal visit to the
feeder elementary schools to present a slide show of junior high classes and

7

activities. He then helped students with schedules and answered questions.
This was followed by a junior high band concert at each elementary school. The
sixth graders toured the junior high in May and received "What it's like to be in
the seventh grade" letters. Even for the well-adjusted adolescent, it appears that
certain philosophies and programs apparently ease the transition to junior high
school.
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CHAPTER 3

PROCEDURE

Subjects

The subjects of this survey were 223 sixth grade students from four of the
nine elementary schools who will be entering junior high school in the fall of
1994. There were 107 boys and 117 girls. The total number of sixth grade stu
dents in the district is 533. Socioeconomic information was not available. The
students range in age from eleven to thirteen.

Setting

Schools The public elementary schools are located in a small city school
district. All elementaries are K-6, and extended-day kindergartens are in three
schools, but serve all nine. The district practices an open-enrollment policy
among the schools with limits set according to school size. The student popula
tion of the entire system is 6,648.
Community This study was conducted in a small city of approximately thirtyfive thousand people located in central Ohio thirty miles from a large metropolitan
area. The community includes a wide range of socioeconomic levels. Occupa
tions include light industry, many small businesses, and a significant number of
wage earners commuting to the large metropolitan area.

Data Collection

A Likert questionnaire was used and included one open-ended question. In
formation on the questionnaire was taken from the related research.
9

Male_________

F em ale_________

Age_________

In order to make your change to a junior high school as easy as possible, we
would like for you to help us by identifying those areas in which you have con
cerns or fears. Please indicate your honest thoughts on the questionnaire by
circling the answer which most nearly agrees with your present feelings.
1. I am afraid that I will lose my way going to new classes,
strongly agree

agree

unsure

disagree

strongly disagree

2 . 1am concerned that I will forget my locker combination,
strongly agree

agree

unsure

disagree

strongly disagree

3 . 1am afraid that I will be unable to open my locker.
strongly agree

agree

unsure

disagree

strongly disagree

4 . 1am afraid that I will take the wrong materials to class,
strongly agree

agree

unsure

disagree

strongly disagree

5 . 1am concerned that I will be late to class.
strongly agree

agree

unsure

disagree

strongly disagree

6 . 1am afraid that I will go to the wrong class.
strongly agree

agree

unsure

disagree

strongly disagree

7 . 1am afraid that the work will be too difficult.
strongly agree

agree

unsure

disagree

strongly disagree

8 . 1am afraid that I will forget the rules.
strongly agree

agree

unsure

disagree

strongly disagree

9 . 1am afraid that there will be too much homework.
strongly agree

agree

unsure

disagree

strongly disagree

disagree

strongly disagree

10. la m afraid that I will dislike school,
strongly agree

agree

unsure
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1 1 .1am afraid that my grades will fall..
strongly agree

agree

unsure

disagree

strongly disagree

1 2 .1am afraid that I might fail.
strongly agree

agree

unsure

disagree

strongly disagree

1 3 .1am afraid that the teachers will be unfriendly.
strongly agree

agree

unsure

disagree

strongly disagree

14. la m afraid that the teachers will dislike me.
strongly agree

agree

unsure

disagree

strongly disagree

15. la m concerned that I will fail to make a sports team.
strongly agree

agree

unsure

disagree

strongly disagree

1 6 .1am concerned that older students will make fun of me.
strongly agree

agree

unsure

disagree

strongly disagree

1 7 .1am afraid that older students will try to get me in trouble,
strongly agree

agree

unsure

disagree

strongly disagree

1 8 .1am concerned that older students will try to hurt me.
strongly agree

agree

unsure

disagree

strongly disagree

disagree

strongly disagree

1 9 .1am afraid that no one will like me.
strongly agree

agree

unsure

2 0 .1am afraid that making new friends will be difficult.
strongly agree

agree

unsure

disagree

strongly disagree

2 1 .1am concerned that none of my friends will be in my classes,
strongly agree

agree

unsure

disagree

strongly disagree

22. I am concerned that other students will take my things.
strongly agree

agree

unsure
11

disagree

strongly disagree

2 3 .1am concerned about changing clothes in gym class,
strongly agree

agree

unsure

disagree

strongly disagree

2 4 .1am concerned that students will make fun of my clothes,
strongly agree

agree

unsure

disagree

strongly disagree

2 5 .1am afraid that I will be just a number and no one will know who I am.
strongly agree

agree

unsure

disagree

strongly disagree

26. I am concerned about knowing how to act.
strongly agree

agree

unsure

disagree

strongly disagree

Do you have fears or concerns that have not been mentioned? If so, will you list
them here?

Thank you for your cooperation.
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Administration of the Instrum ent T h e Likert questionnaire w as administered
by the teachers in eight classrooms in four public elem entary schools.
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CHAPTER 4

PRESENTATION OF RESULTS

RESULTS

The results of the Likert questionnaire are presented in the following three
tables.
TABLE 1

FEARS OF MALE STUDENTS ENTERING JUNIOR HIGH SCHOOL
Percentages
Fear

SA

A

U

D

SD

1. Lose way going to new classes

19

25

36

13

7

2. Forget locker combination

17

26

17

25

16

5

10

28

34

24

4. Take wrong materials to class

11

34

21

22

11

5. Be late to class

16

25

33

18

8

6. Go to wrong class

17

26

24

19

14

7. Work will be too difficult

15

24

28

20

13

7

17

14

25

38

24

32

25

14

6

3. Unable to open locker

8. May forget the rules
9. Too much homework
14

Fear

SA

A

U

10. Won't like school

15

16

26

25

18

11. Grades will fall

19

21

30

21

8

12. Might fail

14

18

24

18

26

13. Teachers will be unfriendly

19

23

24

22

11

14. Teachers will dislike me

16

19

33

25

7

15. Fail to make sports teams

15

8

31

24

22

16. Older students will make fun of me

27

20

21

19

13

17. Older students try to get me in trouble

18

28

21

17

17

18. Older students try to hurt me

17

16

26

20

21

19. No one will like me

8

10

27

32

24

20. Making new friends will be difficult

6

21

25

25

24

21. None of my friends will be in my classes

20

29

35

10

6

22. Other students will take my things

11

29

30

17

13

23. Changing clothes in gymn class

12

15

20

25

25

24. Students will make fun of my clothes

8

10

21

37

25

25. Will be just a number

9

11

27

34

20

26. Knowing how to act

6

17

22

30

25

15

D

SD

TABLE 2

FEARS OF FEMALE STUDENTS ENTERING JUNIOR HIGH SCHOOL
Percentages
Fear

SA

A

1. Lose way going to classes

28

34

2. Forget locker combination

23

3. Unable to open locker

SD

D

26

9

2

29

23

20

5

13

27

24

28

8

4. Take wrong materials to class

14

28

25

27

6

5. Be late to class

12

35

28

18

8

6. Go to wrong class

23

26

27

19

4

7. Work will be too difficult

22

19

30

18

11

2

9

10

37

42

9. Too much homework

18

31

28

18

5

10. Won't like school

10

10

24

33

23

11. Grades will fall

18

30

31

13

8

12. Might fail

11

13

28

19

29

13. Teachers will be unfriendly

16

23

35

22

5

14. Teachers will dislike me

7

13

45

27

9

15. Fail to make sports teams

7

20

35

8. Forget the rules

16

U

18

20

Fear

SA

A

U

16. Older students will make fun of me

28

27

25

17

5

17. Older students try to get me in trouble

17

27

31

19

6

18. Older students will try to hurt me

14

13

35

28

10

19. No one will like me

14

13

27

29

17

20. Making new friends will be difficult

14

23

15

29

19

21. None of my friends will be in my classes

35

32

23

8

3

9

18

38

23

12

25

25

19

19

12

24. Students will make fun of my clothes

9

15

30

29

17

25. Will be just a number

7

13

32

32

15

26. Knowing how to act

6

20

24

30

20

22. Other students will take my things
23. Changing clothes in gym class

17

D

SD

TABLE 3

FEARS OF MALE AND FEMALE STUDENTS ENTERING JUNIOR HIGH
SCHOOL
Percentages
Fear

SA/A

U

D/SD

1. Lose way going to new classes

54

31

15

2. Forget locker combination

48

20

32

3. Unable to open locker

28

26

46

4. Take wrong materials to class

44

23

33

5. Be late to class

44

30

26

6. Go to wrong class

46

26

28

7. Work will be too difficult

40

29

31

8. Will forget the rules

17

12

71

9. Too much homework

52

27

21

10. Won't like school

25

25

50

11. Grades will fall

44

30

25

12. Might fail

29

26

46

13. Teachers will be unfriendly

40

30

30

14. Teachers will dislike me

26

39

34

18

Fear

SA/A

U

15. Fail to make sports teams

25

33

42

16. Older students will make fun of me

50

23

27

17. Older students will try to get me in trouble

45

26

29

18. Older students will try to hurt me

31

31

39

19. No one will like me

23

27

51

20. Making new friends will be difficult

32

20

48

21. None of my friends will be in my classes

59

29

13

22. Other students will take my things

33

34

33

23. Changing clothes in gym class

39

20

41

24. Students will make fun of my clothes

21

26

54

25. Will be just a number

20

30

50

26. Knowing how to act

25

23

52

19

D/SD

Discussion of the Results

The questionnaires were delivered to the four elementary schools during the
second week of March and filled out by the students during that week.
The fears and concerns can be broadly grouped into physical facility, aca
demic, and personal relations categories and will be discussed in those group
ings.
Those fears relating to the physical facility (losing the way to class or being
late to class) appear to be of moderate concern to the boys, and being afraid that
they will be unable to open their lockers is a concern for only fifteen percent of
the boys.
Considering those fears that relate to grades and classes, the major fear
among the boys is having too much homework. Even though a moderate per
cent are concerned that their grades might fall, even more are not concerned that
they might fail. Thirty-five percent of the boys thought that teachers would dislike
them and forty-two percent thought that the teachers would be unfriendly. The
majority, sixty-three percent, of the boys felt that they would have no trouble
remembering the rules.
The area of personal relations also seems to be of moderate concern for the
boys. Forty-seven percent fear that older students will make fun of them and
forty-six percent are concerned that older students may try to get them in trouble.
Most are not concerned about being liked, making new friends, knowing how to
act, or having their clothes ridiculed. Their main concern in personal relations is
that none of their friends will be in their classes.
The girls involved in the survey differed significantly from the boys in their
concerns relating to the physical facility. Sixty-two percent of the girls were afraid
that they would lose their way going to new classes and be late or end up in the
wrong class (forty-seven and forty-nine percent respectively). Fifty-two percent
were concerned about being able to remember their locker combination with forty
percent fearful that they would be unable to open their lockers.
The concerns in the area of academics were similar to that of the boys. Fortyeight percent of the girls were fearful that their grades would fall but a much
lower percentage (twenty-four perent) were concerned that they would actually
fail. Thirty-six percent were concerned that teachers would dislike them, but a
rather high forty-five percent were undecided in this category.
Being afraid that older students would make fun of them was an even greater
concern for the girls than for the boys. Fifty-five percent of the girls feared
20

ridicule and forty-four percent feared that older students would try to get them in
trouble. The girls were especially concerned that none of their friends would be
in their classes (sixty-five percent). And while over half of the boys were not
concerned about changing clothes in gym class, fifty percent of the girls admitted
that concern. As with the boys, the girls were not particularly concerned about
knowing how to act or fearing that older students would make fun of their clothes.
When totals are combined, the major fears of these sixth graders were losing
their way to class and not having their friends in their classes. Interestingly, even
though most students shared the concern about not having friends in classes,
most were not concerned about making new friends. If fears about older stu
dents are considered in degrees, nearly half of the boys and girls were fearful of
being made fun of or having older students get them in trouble, but less were
concerned about actually being hurt or having their personal belongings taken by
older students. However, the figure of thirty-one percent fearing physical harm is
significant when considering the impact on academic achievement.
Many of the responses to the open-ended question of listing fears that had not
been part of the questionnaire were, in fact, a restating of fears on the list. How
ever, six students stated that they were concerned about drugs and being forced
by older students to use drugs. Several students had a similar concern about
being forced to smoke. Another area mentioned by three girls was not having
anyone to sit with at lunch and being hassled on the buses because now these
students would be the youngest on the secondary bus routes. A handicapped
students was fearful that students would bother her motorized wheelchair.
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CHAPTER 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary

Educators and school counselors continually strive to understand and affect
the lives of students. Not only are these professionals concerned with academ
ics , but they must also scrutinize areas which may influence the students' aca
demic performance, hopefuly, enabling students to focus on learning. Many
schools have "quality of life" groups to discuss divorce, drugs, abuse, etc., and
special classes to help students with the decision-making process. So, all as
pects of the educational process need to be examined regularly to meet the everchanging needs of the student population.
Thus, school professionals need to be aware of the effect of change, whether
it be the physical change of maturing bodies or the environmental change of
transition from one school to another.
The purpose of this study was to identify the fears of students entering junior
high school.
In order to do this, a survey was given to 223 sixth grade students in four of
nine elementary schools in a small city school system. Students were asked to
express their opinions about fears and concerns that had affected other students
making the same transition. The fears and concerns could be roughly grouped
into physical, academic, and personal categories with results tabulated for boys,
girls, and both boys and girls.
When boys and girls' scores are combined, the results remain basically the
same as when the boys and girls scores are examined individually.

However,

areas of disagreeing/strongly disagreeing with the questionnaire statements be
come more apparent. The boys and girls were not concerned about forgetting
the rules (70%). And, even though they had many fears about the transition, half
still said they would continue to like school, would know how to act, would not be
just a number, would be able to dress appropriately, and would be able to make
new friends.
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Conclusions
The primary fear of the boys was that they would have too much homework.
Whether we can conclude that they were fearful of not being able to finish the
work or whether they just didn't want additional homework is unclear from the
survey. In the personal area the boys were concerned that they would be made
fun of by the older students and that their friends would not be in their classes.
Receiving nearly as many positive responses was the question that addressed
the fear that older students would try to get them in trouble. There was nearly as
a great a concern that the teachers would be unfriendly and wouldn't like them.
The girls had a greater fear of the physical environment. Over half were
fearful of losing their way to class and forgetting their locker combinations. They
shared the fear of the boys that there would be too much homework and almost
half were afraid that their grades would fall. Sixty-five percent, as compared to
forty-nine percent for the boys, were afraid that none of their friends would be in
their dases. Even more girls than boys thought that older students would try to
get them in trouble and make fun of them. Half of the girls expressed the fear of
changing clothes in gym class while only twenty-seven percent of the boys were
concerned.

Recommendations

A visit to the junior high school appears to be a necessity to alleviate some of
the concerns of these sixth graders. A practice session with locks and combina
tions would be valuable also. Since so many students expressed concern about
the teachers, actually having junior high teachers go for visitations to elementary
classes or have lunch with the sixth-graders might eliminate some fears.
The suggestions of Allan and McKean (1984) apply to the results of this
survey. They addressed the fear of harassment by older students by organizing
cross-grade discussion groups. The groups met on a weekly basis, and "As the
students themselves indicated, having a good group of friends seemed to be a
critical variable in adaptation." Allan and McKean (1984) also met with older
students and asked them to describe those things which hurt or upset them in
their transition to junior high school. The discussions encouraged these students
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to develop a spirit of cooperation with the younger students by encouraging them
to think of things they could do to help the new students in their school..
It appears from the results of this survey that focusing on allowing sixth grad
ers to become familiar with the physical aspect of the junior high school, which
would include not only the building layout and locks and lockers, but also the
teachers, principals, and counselors, would alleviate some concerns. The fears
of harassment by older students could be lessened by contact between the older
and younger students by way of discussion groups or older students' visitation of
the elementary schools.
In order to give professionals an indication of areas of concern after students
have entered junior high school, it appears that an additional survey would be in
order.
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